https://jurnal-umbuton.ac.id/index.php/aiqu
https://doi.org/10.35326/aiqu.v8i4.5569

AIQU: Journal Multidiscipliner of Science Vol. 2, No. 2 June 2024, Hal. 36-42

Use of Gallery Type Active Learning Strategies in Improving
Social Studies Learning Outcomes in
Junior High School Students

Allya Nurramadhan ", Abdul Haris Fatgehipon?, Sujarwo?®

123Fakultas llmu Sosial, Universitas Negeri Jakarta, Indonesia

ABSTRACT

The role of the teacher in learning is also very important to help students understand and
grasp the material that has been presented. Teachers need students who are active and have
self-confidence in order to produce two-way learning. Implementing teacher-centered learning
can lead to passive classroom conditions. Students tend to get bored with learning, and create
unconducive classroom conditions. As a result, students cannot maximize their learning
outcomes according to the criteria. Teachers as educators must use several methods to see
the development of student learning outcomes and also increase student activity This study
was carried out because it saw that the learning outcomes in social studies subjects of
students were still low and had not reached the minimum criteria score. This research aims
to improve the learning outcomes of students in grades VII-C at SMPN 163 Jakarta. This type
of research is a class action research that is carried out in three cycles. The results showed
that the use of the Gallery type active learning strategy could increase learning outcomes by
28% in cycle 1, 50% in cycle 2, and 83% in cycle 3.
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1. Introduction

Active learning is student-centered learning. Teachers as educators and
facilitators (Sandria et al, 2023). This can be done because real learning is not only
centered on the teacher but allows students to be more active and play a role in
learning, to remember and provide experience of what has been learned in class
(Patmasari et al, 2023). Therefore, students themselves must process and
understand the learning material (Sari & Jarkawi, 2022).

The teacher's role in learning is also very important to help students
understand and grasp the material that has been presented. Teachers need
students who are active and have self-confidence in order to produce two-way
learning (Rawung, 2019) (Werdiningsih & Wahyuni, 2021) (Kariadi & Suprapto,
2018). That is one of the keys to success in active learning. If there are still many
students who appear passive, then learning cannot be said to be active (Pertiwi et
al, 2022). Passive learning will make students lose their motivation as students
who must achieve their learning achievements. Apart from activeness, learning
outcomes are also the main target in this research (Adirilany et al, 2023). Especially
in learning social studies, there are still some students who are less enthusiastic,
considering this subject to be boring and uninteresting (Hanipah et al, 2022). So
students cannot maximize their duties as students who must get grades above the
minimum criteria (Pribadi et al, 2022). Researchers will use active learning
strategies or active learning that will overcome the problems described previously
(Setiati & Rugaiyah, 2023).
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Active learning strategies have several types that educators can use to carry
out learning (Uno & Mohamad, 2022). Active learning strategies according to Melvin
L. Silberman are active learning where a student feels happy to look for something
that is shown, needs information to solve a problem or investigates how to carry
out a task or activity (Intaniasari et al, 2022). Learning that arises from students'
desires is often deeper and more permanent than one-way learning directed by
educators (Rivalina & Siahaan, 2020) (Tangahu, 2022) (Siringo et al, 2021). To be
able to learn something well, we need to hear, see, ask questions or opinions, and
discuss it with other people. That is what they must understand (Silberman, 2016).

The definition of learning strategy according to Nana Sudjana in (Harefa,
2023) says that learning strategy is a tactic used by educators in carrying out the
learning process in order to have an influence on students to achieve learning goals
effectively and efficiently. According to (Cahyo, 2012) active learning is a strategy
that focuses on student activity both in physical, mental, emotional and intellectual
terms to achieve educational goals (Ariyani & Kristin, 2021). Learning outcomes
are used as educational goals so that students can obtain learning outcomes that
meet the criteria and learning can be said to be successful (Sudrajat, 2020).

Learning outcomes are successes achieved by students in the form of grades
or numbers after the learning process takes place. Learning outcomes can provide
changes in knowledge, understanding, attitudes and skills that are better than
before (Wahyuningtyas & Sulasmono, 2020). Teachers can find out to what extent
students can understand the learning that has been given through learning
evaluations or assessments which can be used as a tool to measure students' level
of mastery (Endayani et al, 2020).

Student learning outcomes are not only seen from the student's abilities, there
are factors that influence them. There are internal factors that can be seen from
interest, intelligence, talent, motivation and others. External factors that can be
seen from the family, school and community environment as well as the school
system such as curriculum, programs, school facilities and infrastructure (Irwan
et al, 2019). Overall, it can be concluded that learning outcomes are influenced by
two things, namely internal factors (coming from the student's own personality),
and external factors (coming from outside the student's personality). Therefore,
learning outcomes can be said to be the abilities that students have after receiving
their learning experience (Sudjana, 2013). Before conducting the research, the
researcher made observations regarding class conditions and student learning
outcomes before implementing this active learning strategy.

Student learning outcomes in social studies subjects are still low, and the
class still looks passive when learning is only carried out in one direction by the
teacher. This is also supported by data showing that the average score for the even-
even Mid-semester Summative Assessment for class VII for the 2023/2024
academic year still has not reached the Minimum Completeness Criteria, namely
77. Class VII-A obtained an average of 53, class VII-B obtained an average of 57,
class VII-C got an average of 48, class VII-D got an average of 58, class VII-E got
an average of 55, and class VII F got an average of 40. Based on this data, it shows
that student learning outcomes before using active learning strategies do not meet
the learning criteria. Therefore, researchers are advised to use active learning
strategies in class VII-C which achieves the second lowest score and classes that
have students who are less active in learning. In this research, the type of active
learning strategy that will be used is the Learning Gallery type which provides and
gives students the opportunity to study what they can get from the learning that
has been delivered by the teacher. And it is a closing of learning that provides
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meaning and experience for students. The Learning Gallery is a way to assess and
remember what students have learned during the learning process.

The procedure for this Learning Gallery is that the teacher divides students
into several study groups. Then, order each group to discuss what they understand
from the material that has been explained by the teacher. They are welcome to look
for it in other sources such as other books and the internet. Then the teacher
instructs students to make a gallery on paper containing what they have found. In
the gallery there are pictures and some explanations. Instruct them to stick it on
the wall. Each group has two sections of people, one to surround the other group,
one to stay in the group and explain the results of the gallery. This looks like a
gallery exhibition when it first opened.

Students who are tasked with visiting other groups must record what they
have learned from the other group's explanations. Teachers can see and observe
the learning outcomes they get in general. After that the teacher can explain the
conclusions of the learning results. The notes obtained from other groups can be
used as reminders and sources of new reading because each group has different
material. This is where teachers must spread knowledge evenly to students.

Based on the background described previously, this research was conducted
to improve student learning outcomes in social studies subjects by using active
learning strategies in the learning gallery type. Researchers hope that students can
improve their learning outcomes and also increase their activity so that they are
aware that active students will produce very meaningful learning goals.

2. Methods

In this research, researchers will use the classroom action research (PTK)
method. It will be held at SMP Negeri 163 Jakarta which is located at Jalan Empang
Tiga No.8 Pasar Minggu, South Jakarta. The time taken during the research was
three months. The researcher used this method because he had experience while
carrying out coursework, namely Teaching Skills Practices (PKM), so that the
researcher could identify problems and plan this research.

The classroom action research model used is the Kemmis and Mc Taggart
model which consists of four stages, namely, the Planning stage, the
Implementation stage, the Observation stage and the Reflection stage. These stages
will be carried out repeatedly and continuously. The subjects of this research were
36 students in class VII C at SMPN 163 Jakarta, 18 men and 18 women. The data
sources from this research are teacher and student monitoring data as well as
student question sheets that obtain student learning outcomes. Research using
the learning gallery type active learning method is expected to improve student
learning outcomes. This research can be said to be successful if students can
achieve 80% above the minimum criteria

3. Findings and Discussions

The study titled "The Use of Active Learning Strategy Gallery Walk to Improve
Social Studies Learning Outcomes for Junior High School Students" demonstrates
that the implementation of the gallery walk active learning strategy significantly
enhances students' learning outcomes in Social Studies. In this strategy, students
are encouraged to actively participate through activities involving presentations,
discussions, and reflections on the material being studied, utilizing the gallery as
a medium for information delivery. The study's results indicate a significant
improvement in conceptual understanding, active participation, and learning
motivation among students. Those engaged in the gallery walk active learning
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strategy showed higher academic achievement compared to conventional teaching
methods, indicating the effectiveness of this strategy in creating a more interactive
and collaborative learning environment. After the researcher carried out classroom
actions for three cycles continuously. Researchers obtained the results of student
learning development over three cycles. The following is the development of student
learning outcomes in cycle 1, cycle 2, and cycle 3:

Table 1. Average Results and Percentage of Student Scores

Cycle Average Percentage Average Percentage
Cycle 1 60 28% of students = 77
Cycle 2 73 S50% of students = 77
Cycle 3 83 83% of students = 77

Source: research data

Based on the table above, it can be concluded that using the gallery type
learning strategy in cycle 1 obtained 28% or as many as 10 students who got scores
above the KKM, in this cycle it was still far from the success criteria. Therefore, the
researchers continued their research in the second cycle. In cycle 2, student
learning outcomes using this gallery type active learning strategy achieved 50% or
as many as 18 students scored above the KKM. From these two cycles, an increase
has been seen. However, in the second cycle the success criteria were still not
achieved. So the researchers continued their research in the third cycle. In cycle 3,
student learning outcomes using this gallery type active learning strategy were 83%
or as many as 30 students had scored above the KKM. In this cycle, the researcher
ended his research because the learning outcomes had passed the success criteria.
The following is a distogram of student learning outcomes in cycle 1, cycle 2, and
cycle 3.

LEARNING OUTCOMES

il

Cycle I Cycle 11 Cycle III

Figure 1. Graph of cycle 1, cycle 2, and cycle 3

From the histogram above, it can be concluded that the use of active learning
strategies or gallery type Active Learning in class VII-C at SMPN 163 Jakarta can
be said to be successful. Learning outcomes have reached the criteria for success.
The use of gallery type active learning strategies from cycle 1 to cycle 2 has
increased, so that in cycle 3 it has reached the success criteria. Below is data on
the development of student learning outcomes in cycle 1, cycle 2 and cycle 3 as a
whole:
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Table 2. Student Score Data

No. Student Cycle 1 Cycle 2 Cycle 3
1 35 45 65
2 55 80 90
3 45 80 90
4 60 30 80
5 55 65 75
6 80 80 85
7 80 65 80
8 15 50 80
9 45 75 85
10 50 75 90
11 75 90 90
12 40 70 85
13 50 70 80
14 85 90 90
15 55 80 90
16 55 80 85
17 70 90 90
18 55 80 80
19 65 85 85
20 80 75 85
21 80 80 80
22 55 75 90
23 55 60 75
24 55 75 85
25 60 80 75
26 55 60 85
27 50 50 80
28 55 80 80
29 80 50 80
30 80 95 80
31 60 70 75
32 55 80 90
33 80 80 85
34 80 90 95
35 50 70 75
36 80 90 90

Source: research data

Based on the table above, it can be seen that the development of student
learning outcomes from cycle 1, cycle 2, to cycle 3 has increased quite significantly.
In cycle 1, there were 10 students who had reached the KKM and 26 students who
had not achieved it. In cycle 2, there were 18 students who had reached the KKM
and 18 students who had not yet achieved it. Meanwhile, in cycle 3 there was an
increase of 30 students who had reached the KKM and 6 people who had not yet
achieved it.

4. Conclusion

Based on the explanation of the research results above, the use of gallery-type
active learning strategies in social studies subjects at SMPN 163 Jakarta has
succeeded in improving student learning outcomes. In cycle 1, the average score
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was 60 with a percentage of 28%, then it increased in cycle 2 learning outcomes
which obtained an average score of 73 with a percentage of 50%, and increased
and reached the success criteria in cycle 3, which obtained an average score of 83
with percentage 83%. By using this they can maximize their learning outcomes.
Therefore, the use of this gallery type active learning strategy can be used to
improve learning outcomes. Teachers can use this strategy and can also develop
and innovate this type of strategy and other types.

References

Adirilany, S. F., Sari, S. Y., Ferdiansyah, S., Nisa, K., & Doutel, J. D. S. (2023).
Pengawasan Pembelajaran yang Berpusat pada Siswa di Era Society
5.0. Proceedings Series of Educational Studies.

Ariyani, B., & Kristin, F. (2021). Model pembelajaran problem based learning untuk
meningkatkan hasil belajar IPS siswa SD. Jurnal [Imiah Pendidikan Dan
Pembelajaran, 5(3), 353-361.

Cahyo. (2012). Teori - Teori Belajar Mengajar. Yogyakarta: DIVA Press.

Endayani, T. B., Rina, C., & Agustina, M. (2020). Metode demonstrasi untuk
meningkatkan hasil belajar siswa. Al-Azkiya: Jurnal Ilmiah Pendidikan
MI/SD, 5(2), 150-158.

Hanipah, A. D., Amalia, T. N., & Setiabudi, D. I. (2022). Urgensi Lingkungan Belajar
Yang Kondusif Dalam Mendorong Siswa Belajar Aktif. Education: Jurnal
Sosial Humaniora Dan Pendidikan, 2(1), 41-51.

Harefa, D. (2023). Efektivitas Model Pembelajaran Talking CHIPS Untuk
Meningkatkan Hasil Belajar Siswa. Tunas: Jurnal Pendidikan Biologi, 4(1),
83-99.

Intaniasari, Y., Utami, R. D., Purnomo, E., & Aswadi, A. (2022). Menumbuhkan
antusiasme belajar melalui media audio visual pada siswa sekolah
dasar. Buletin Pengembangan Perangkat Pembelajaran, 4(1).

Irwan, I., Luthfi, Z. F., & Waldi, A. (2019). Efektifitas penggunaan kahoot! untuk
meningkatkan hasil belajar siswa. Pedagogia: Jurnal Pendidikan, 8(1), 95-
104.

Kariadi, D., & Suprapto, W. (2018). Model pembelajaran active learning dengan
strategi pengajuan pertanyaan untuk meningkatkan kualitas proses
pembelajaran pkn. Educatio, 13(1), 11-21.

Patmasari, L., Hidayati, D., Ndari, W., & Sardi, C. (2023). Digitalisasi Pembelajaran
Yang Berpusat Pada Siswa Di Smk Pusat Keunggulan. Jurnal Ilmiah
Mandala Education, 9(1).

Pertiwi, A. D., Nurfatimah, S. A., & Hasna, S. (2022). Menerapkan metode
pembelajaran berorientasi student centered menuju masa transisi
kurikulum merdeka. Jurnal Pendidikan Tambusai, 6(2), 8839-8848.

Pribadi, R. A., Nurhasanah, A., & Syahrial, M. A. (2021). Penggunaan media
pembelajaran sebagai upaya menciptakan pembelajaran aktif di
kelas. Didaktik: Jurnal Ilmiah PGSD STKIP Subang, 7(02), 514-522.

Rawung, 1. (2019). Strategi Pembelajaran Aktif Bagi Guru Sekolah Dasar di SD
GKST II Poso Kota Utara. Abdimas Toddopuli: Jurnal Pengabdian Pada
Masyarakat, 1(1), 49-55.

P-ISSN 3031-8122 | E-ISSN 3031-8114 | 41 |



AIQU: Journal Multidiscipliner of Science Vol. 2, No. 2 June 2024, Hal. 36-42

Rivalina, R., & Siahaan, S. (2020). Pemanfaatan TIK dalam pembelajaran: Kearah
pembelajaran berpusat pada peserta didik. Jurnal Teknodik, 73-87.

Sandria, A., Asy'ari, H., & Fatimah, F. S. (2022). Pembentukan Karakter Religius
Melalui Pembelajaran Berpusat pada Siswa Madrasah Aliyah Negeri. At-
Tadzkir: Islamic Education Journal, 1(1), 63-75.

Sari, D. R., & Jarkawi, J. (2022). Kreativitas Guru Dalam Pendidikan. Proceeding:
Islamic University Of Kalimantan.

Setiati, R., & Rugaiyah, R. (2023). Implementasi Supervisi Klinis terhadap Kualitas
Pembelajaran yang Berpusat pada Murid. JIIP-Jurnal Iimiah Ilimu
Pendidikan, 6(9), 7205-7209.

Silberman, M. L. (2016). Active Learning 101 Cara Belajar Siswa Aktif. In M. L.
Silberman, Active Learning 101 Cara Belajar Siswa Aktif (p. 27). Bandung:
Penerbit Nuansa Cendekia.

Siringo ringo, S., Boiliu, E. R., & Manullang, J. (2021). Studi deskriptif penerapan
strategi pembelajaran aktif tipe everyone is a teacher here dalam upaya
meningkatkan hasil belajar pendidikan agama kristen tingkat SMA. Jurnal
Educatio FKIP UNMA, 7(4), 2020-2035.

Sudjana. (2013). Penilaian Hasil Proses Belajar Mengajar. Bandung: PT. Remaja
Rosdakarya.

Sudrajat, Y. (2020). Implementasi Pembelajaran Aktif (Active Learning) Untuk
Meningkatkan Kompetensi Spiritual Dan Sosial Siswa dalam Pembelajaran
Pendidikan Pancasila. Academy of Education Journal, 11(2), 142-167.

Tangahu, W. (2022). Pembelajaran Di Sekolah Dasar: Guru Sebagai Penggerak.
In Prosiding Seminar Nasional Pendidikan Dasar.

Uno, H. B., & Mohamad, N. (2022). Belajar dengan pendekatan PAILKEM:
pembelajaran aktif, inovatif, lingkungan, kreatif, efektif, menarik. Bumi
Aksara.

Wahyuningtyas, R., & Sulasmono, B. S. (2020). Pentingnya media dalam
pembelajaran guna meningkatkan hasil belajar di Sekolah Dasar. Edukatif:
Jurnal Ilmu Pendidikan, 2(1), 23-27.

P-ISSN 3031-8122 | E-ISSN 3031-8114 | 42 |



